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Introduction
Welcome to Belvue School.  We are delighted to have you join our Governing Body and look forward to the contribution you will make to our thriving learning community.  Belvue School serves a community of extraordinary young people with Special Needs who are some of the most disadvantaged, yet inspiring young people in Ealing. In becoming a school governor, you are taking on one of the most important and valuable roles in education – the strategic leadership of a school. To help you understand your role, you will be given a good deal of information. It is important that you don’t feel swamped by this, but see it as background and reference to help you fulfil your undertaking and enhancing the lives of these young people. 

Shelagh O Shea, the Headteacher of the school and officers of the Local Authority (LA) can provide professional advice and support. Governors can develop their own knowledge through training and other materials available locally and nationally. 

Ealing Council offer: 

New Governor training seminars on a regular basis at the Education Centre, Stanhope School,       Greenford information available on the Ealing Grid for Learning website 

Induction - principles
· induction is an investment in you as a new Governor and should lead to you feeling effective in your new role 

· it should be informative and helpful in developing your understanding of the roles and responsibilities of the governing body 

· it should help you understand the partnership between the governing body, teachers, parents, pupils and the local authority
· it will offer a generic introduction to governance which should help you identify specific areas of responsibility you might like to pursue as a governor. See Appendix 1

As a new governor it is reasonable to expect:

· an informal, friendly talk with the Headteacher, followed by a more extended visit and tour of the school – in the working day, if possible 

· a phone call from the Chair, welcoming you and giving an update on current issues 

· a governor mentor, starting with a cup of tea and a chat. He or she accompanies you to the first meeting and lends helpful books and materials 

Ideally at your first meeting 

· the Chair introduces all governors, informally, including brief background details 

· governors will wear name badges 

· the Chair or your mentor explain all acronyms and jargon and explain the context of each major agenda item 

· you might be asked to take on the role of a lead Governor for an area of school monitoring, see Appendix 1 

What do you need to know? 

· The following documents are attached as appendix to this guide or available on the school web-site: 

a plan of the school – attached as Appendix 2
a list of staff and their responsibilities – attached as Appendix 3
an events calendar – attached as Appendix 4
a prospectus – See school web-site
the school development plan – Attached as Appendix 5 

the school mission/vision statement – see school web-site
OFSTED report – See school web-site
guidelines on visiting the school – See Appendix 1 
Whistle blowing Policy – see school web-site
Finance Policy – see school web-site

Pupil Premium Policy – see school web-site

For further information about the school, including key policies visit the school web-site @ www.belvueschool.com
Once you become a governor, fellow governors, teachers and the Headteacher will be a great source of support to you. As a governor, you can learn a lot by visiting the school and talking with the staff and pupils. 

What is a governor? 

Someone who is part of the largest volunteer group in the country for a start! 

What do they do? 

The purpose of the governing body is to help the school to provide the best possible education for its pupils. They set the school aims and policies together with the Headteacher. The Headteacher is responsible for day-to-day management. Governors have responsibilities in such areas as curriculum, finance, personnel and special educational needs. No individual governor has any power unless delegated by the governing body. The governing body as a whole is responsible for any decisions made. 

What kind of people are governors?
It’s a common misconception that all governors are ‘professionals’. Although governing bodies do find it helpful to have governors with skills in particular areas (e.g. finance or management skills) most members are ‘ordinary’ members of the public.
Who cannot be a governor? 

A person is disqualified from holding or from continuing to hold office as a governor or associate member if he or she: 

· is detained under the Mental Health Act 1983 during their period of office 

· fails to attend the governing body meetings – without the consent of the governing body – for a continuous period of six months, beginning with the date of the first meeting missed (not applicable to ex-officio governors) 

· is subject to a bankruptcy restriction order or an interim order 

· has had their estate sequestrated and the sequestration order has not been discharged, annulled or reduced 

· is subject to: 

· a disqualification order or disqualification undertaking under the Company Directors Act 1986 

· a disqualification order under Part 2 of the Companies (Northern Ireland) Order 1989 

· a disqualification undertaking accepted under the Company Directors Disqualification (Northern   Ireland) Order 2002 

· an order made under section 492(2)(b) of the Insolvency Act 1986 (failure to pay under county court administration order) 

· has been removed from the office of charity trustee or trustee for a charity by the Charity Commissioners or High Court on grounds of any misconduct or mismanagement, or under Section 34 of the Charities and Trustees Investment (Scotland) Act 2005 from participating in the management or control of any body 

· is included in the list of people considered by the Secretary of State as unsuitable to work with children 

· is disqualified from working with children or subject to a direction under section 142 of the Education Act 2002 

· is disqualified from registration for childminding or providing day care 

· Is disqualified from registration under Part 3 of the Childcare Act 2006 

· has received a sentence of imprisonment (whether suspended or not) for a period of not less than three months (without the option of a fine) in the five years before becoming a governor or since becoming a governor 

· has received a prison sentence of 2.5 years or more in the 20 years before becoming a governor 

· has at any time received a prison sentence of five years or more 

· has been fined for causing a nuisance or disturbance on school premises during the five years prior to or since appointment or election as a governor 

· refuses to allow an application to the Criminal Records Bureau for a criminal records certificate. 

What type of governor could I be? 

The make up of a governing body is determined by the stakeholder principle. This means that key groups of people with an interest in the school are represented fairly. The governing body can change the number of governors within set limits, but must always observe the proper proportions of each stakeholder group. The composition of governing bodies is shown in the Instrument of Government for each school. Governors are appointed for a period of between 1 and 4 years (usually 4 years). 

Liability 

Although being a school governor may at first seem a heavy responsibility, you need to remember that an individual governor has no responsibility or power unless it is delegated to that individual by the governing body. The governing body is a corporate body of which you are a part. Personal claims against school governors are very rare indeed. Governors acting honestly, reasonably and within their powers will not incur personal liability. 

Roles and Responsibilities
These are detailed in the Governance Handbook (Nov 2015)

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/481147/Governance_handbook_November_2015.pdf 

Tools - Skills Audit
Name ……………………………....

We value the skills you can bring to our governing body and in order we can

make the best use of your skills we ask that you complete the following skills

audit. If you have a skill not listed here please add them to the proforma.

	Your skills
	High level of

Skills and

any

qualification


	Medium level

of Skills


	Some Skills 


	Would like to

develop skills

in this area

	HR


	
	
	
	

	Financial

Management
	
	
	
	

	Facilities

Management


	
	
	
	

	Curriculum


	
	
	
	

	SEN


	
	
	
	

	Data

management


	
	
	
	

	Children’s

Services


	
	
	
	

	Law


	
	
	
	


Training Needs Analysis: Governing Body training needs analysis

Name ……………………………..

	Governor

responsibilities


	I have no

previous

knowledge


	I have some

Knowledge


	I Have a lot of

knowledge



	Roles and

Responsibilities

of a Governing

body


	
	
	

	The curriculum


	
	
	

	SEN


	
	
	

	Schools Financial Value Standard

	
	
	

	Understanding

school data


	
	
	

	Health and Safety


	
	
	

	Safeguarding


	
	
	

	Pupil Discipline


	
	
	

	Performance

Management in

schools


	
	
	

	HR in schools


	
	
	

	School

improvement

planning


	
	
	

	Monitoring

performance


	
	
	

	Accountability


	
	
	


Code of Conduct

A governor should:

• support the aims and objectives of the school in the wider community
• work co-operatively with other governors in the best interests of the school
• attend the meetings of the governing body and its committees
• promote the interests of the school in the wider community
• have an equal right to participate and to state their views whilst respecting the views of  others
• be loyal to the decisions made by the governing body
• respect the confidentiality of those items of business that have been designated as confidential and do not disclose what individuals have said or how they have voted
• withdraw from meetings where they have any direct personal interest in the business being discussed
• have regard to the broader responsibilities as a governor of a public institution in regard to promoting public accountability for the actions and performance of the governing body
• acknowledge that you are part of a corporate entity and you have no right to take actions or express views, as being that of the governing body, unless authorised to do so
• participate in training.
Roles: Three key roles 

Governing Bodies’ responsibilities make best sense in the context of their three key roles: 

Provide a strategic view 

· focus on the future 

· decide what they want the school to achieve 

· set the strategic framework for getting there 

· set suitable aims and objectives 

· agree policies, targets and priorities 

· contribute to, monitor and evaluate the school’s strategic and development plans 

· leave the day to day management of the school to the head 

A critical (or candid) friend 

Offers: 

· support 

· constructive advice 

· a sounding board for ideas 

· a second opinion on proposals 

· help where needed

· Should also: 

· challenge 

· ask questions 

· seek information 

· improve proposals 

· seek to arrive at best solution for all 

Ensure accountability 

· The governing body is responsible for ensuring good quality education in the school 

· it has the right to discuss, question and refine proposals while always respecting the professional roles of the head and other staff and their responsibilities for the management of the school 

· in its turn, it is accountable to parents and the wider community for its actions and the school’s overall performance 

Roles of Clerk, Chair and Head 

Clerk to the Governors

Every governing body must appoint a clerk. Clerks organise and minute meetings, maintain records of membership, attendance and appointments and should also advise the governors on constitutional issues, statutory duties and powers. Governors, associate members and the head cannot be appointed as clerk to the governing body. 

Chair of Governors 

The chair is elected every two years by the governors. It is considered good practice for a chair to serve no more than six years in the role at one school (under normal circumstances). The chair leads the governing body and should ensure that it fulfils all its statutory responsibilities. A good chair will build an effective team, ensuring that all governors participate fully in meetings and committees and developing their knowledge, confidence and skills. He or she needs to have a close, supportive, though not exclusive relationship with the head. 

The vice-chair acts as chair when the chair is unavailable, and assumes the role of chair if the current chair resigns between meetings. Chairs and vice-chairs should decide between themselves how the workload is divided between them according to individual areas of interest and expertise. Governors who are paid to work at the school cannot be elected as chair or vice chair. 

Head 

In a well-managed school, the headteacher and governing body work in close partnership. The head has responsibility for the internal organisation, management and control of the school and for implementation of the strategic framework established by the governing body. Governors are not expected to be involved in the detail of the day-today management of the school: that is for the head. A good governing body will delegate enough powers to allow the head to perform his/her management duties as effectively as possible. The head must report to the governing body regularly on how those delegated powers have been exercised. 

Examples:

	 Area of responsibility 
	Governing Body 
	Head 

	Policies 
	Agree 
	Implements 

	Performance Management of head 
	Set objectives and review head’s progress against them 
	Meets or fails to meet objectives 

	Appointments 
	Appoint head 
	Appoints other staff 


The head is automatically a governor unless he/she informs the clerk at the first meeting of the school year that he/she does not wish to serve as a governor. 

Meetings 

Full governing body meetings:

· There must be at least 3 full meetings each school year at Belvue we have six full governing body meetings
· The governing body, the chair or any 3 governors can call an extra meeting 

· The procedure for electing chair and vice chair shall be determined by the governing body to include the period of office (between 1 and 4 years). An employee of the school, associate member or a pupil at the school is not permitted to be chair or vice chair of the full governing body 

· The Director, Department for Children and Education (or representative) has the right to attend all meetings to do with staff selection and dismissal in community schools 

· The governing body decides who else may attend its meetings 

· A governor can become disqualified from holding office on the governing body if, without the consent of the governing body, they fail to attend a full governing body meeting for a continuous period of 6 months starting from the date of the first meeting they failed to attend. Clerks are responsible for recording whether an absent governor(s)’ apologies (if offered) are accepted by the governors present, at each meeting 

Before 

· Written notice of a meeting, the agenda and any associated papers are sent to governors 7 clear days in advance. When urgent action is needed the chair may determine that a shorter time scale is necessary 

During 

· A decision can only be taken if one-half (rounded up) of current membership is present 

· Where there is equal division of votes the chair (or acting chair) has a casting vote 

· The head and clerk have the right to attend all meetings of the governing body and its committees unless it is to discuss possible disciplinary action against them or their pay 

After 
· The clerk shall ensure that minutes are drawn up and signed (subject to the approval of the governing body) by the chair of the next meeting 

· As soon as is reasonably practicable after the meeting, the agenda, papers considered and minutes of the governors’ meeting must be made available for persons wishing to inspect them 

Governors’ meetings are well organised and effective when:
· there is a clear programme of meetings throughout the year 

· meetings start and end on time and are purposeful 

· the agenda and relevant papers are sent out well in advance 

· the chair manages the meeting effectively and encourages the participation of others 

· there is a balance between presentation, discussion and decision making 

· the clerk has been trained and understands the role 

· the minutes are clear, accurate and include actions and who is responsible for carrying them out and are sent out promptly 

Committee meetings 

· the governing body decides its own committee structure, timings of the meetings and terms of reference of those committees.  Currently the Governors have decided to run only one sub committee for finance/staffing with the other areas of responsibilities being overseen by a system of allocated lead Governors.  See Appendix 1

· an employee of the school or an associate member is permitted to be chair or vice chair of a committee. 

Time and commitment 

There are no laid down expectations but governors would be required to attend meetings (there are a minimum of 6 full governing body meetings per school year), read important papers, attend training and occasionally visit the school when it is open. Recent national research suggests governors devote around 60 hours per annum to this role. The standard term of office for a school governor is four years. 

Training is not compulsory, but all governors, however experienced, need training to improve their effectiveness in the role and to keep abreast of developments that may affect their school and their role as governor. The Local Authority provides a portfolio of training that governors can access to help them carry out their duties effectively, and it is provided free of charge to the individual governor. 

Governors are entitled to time off from work to carry out their role. Section 50 of the Employment Rights Act 1996 requires employers to permit employees who hold certain public positions reasonable time off to perform the duties associated with them. The employee and employer have to agree on what is reasonable time off. While there is nothing to prevent an employer from making payment to an employee for time off for public duties, there is no obligation for payment to be made. 

Visit this site for a fact sheet about reasonable time off for public duties: https://www.gov.uk/time-off-work-public-duties 
Support and training available 

When we take on a new role in life we would generally expect to be trained and supported so that we can fulfil that new role effectively. Being a governor is no different. There are a number of ways to get the help and support you require. 

Ealing Governor Services is able to offer governors support and training through training courses, distance learning material, Ealing grid for learning web-site and various other materials. Access is free of charge to members of governing bodies as the school subscribes to the service. More details are available from your Clerk. 

	Key websites 
	

	Department for Children, Schools and Families (DFE) 


	www.dfe.gov.uk
 

	Schools Financial Value Standard

	https://www.gov.uk/guidance/schools-financial-value-standard-and-assurance-sfvs 

	Governornet (Information for school governors including DfE publications)
 
	www.governornet.co.uk


	Governance Handbook
	https://www.gov.uk/government/publications/governance-handbook


	Independent Safeguarding Authority (working with the Criminal Records Bureau to help prevent unsuitable people from working with children) 


	www.isa-gov.org


	National Governors’ Association (NGA) 


	www.nga.org.uk
 

	Office for Standards in Education (Ofsted)
 
	www.ofsted.gov.uk
 

	Qualifications and Curriculum Authority (QCA)
 
	www.qca.org.uk


	Records Management Society (Retention Guide for Schools)
 
	http://www.irms.org.uk/groups/public-sector/resources/134-records-management-toolkit-for-schools 

	Local Audit Framework 

	https://www.gov.uk/government/collections/local-audit-framework-replacing-the-audit-commission 

	Times Educational Supplement (TES)
 
	www.tes.com 


	Ealing Grid for Learning


	www.ealinggridforlearning.gov.uk



Appendix 1
GOVERNORS

MONITORING VISITS 

POLICY

1.
RATIONAL:

The Governing Body at Belvue School has a responsibility to keep in touch with what is happening within the school, with a particular focus on teaching, learning, safeguarding, Health and Safety and emotional and social well-being of the children. Although their role is strategic, it is important that they have some understanding of the practicalities of the job.  Meeting children, talking to a range of staff and seeing lessons underway will help members of the Governing Body to understand some of the issues they are required to discuss and make decisions about with greater clarity.

2.
OBJECTIVES:

The Governing Body should aim to:

· Inform their decision making by having visited the school at least three times during the year.

· Be aware of the feelings of members of staff and the issues they face by having had a more lengthy discussion with at least their link member of staff during the year.

· Read and keep up-to-date with policies, reports and newsletters

· Keep up-to-date with their nominated member of staff and their area of whole school responsibility

3.
ROLES AND RESPONSIBILITIES:

It is proposed that each Governor’s will take responsibility for one of the roles identified below.  This would allow each Governor to become an expert in one or two areas of the school.  It is proposed that each responsibility would be linked to key member of staff who will act as the point of contact within school.

It is envisaged that each Governor will make a minimum of one visit to the school and a further contact through email/telephone each term and write up the visit or contact for the full Governing Body meeting using the pro-forma provided below. 

	
	Role
	Key Governor and School contact
	Key role

	1.
	Health and Safety


	Ronnie Bryne
	To check log books/PAT testing

Emergency evacuation procedures

Risk assessments

Policies including - Health and Safety Policy



	2.
	Premises
	Ronnie Bryne
	Security of site

Decoration programme

Inventory

Grounds

Policies including Accessibility Plan/ Lettings

budget

	3.
	Core Curriculum – English and Maths
	Ms Benoit

Mr O Rourke 
	Policies 

Schemes of work

Planning

Assessment procedures

Resources and Capitation

Pupils work

Assessment outcomes – pupil progress using P scales and entry level qualifications 

Capitation 

	4.
	Core Curriculum – IT/Science
	Ms Vaughan 

Ms Jag Brown 
	Policies including – e-safety

Schemes of work

Planning

Assessment procedures

Resources and Capitation

Pupils work

Assessment outcomes – pupil progress using P scales and entry level qualifications 



	5.
	Vertical Tutoring/School council/House system
	Head
	Research outcomes for VT

Activities of house/school council

Views of pupils

	6.
	Core Curriculum – PSHE (Sex Ed & Drug Ed)
	Ms Buchan 
	Policies including - sex education 

Schemes of work

Planning

Assessment procedures

Resources and Capitation

Pupils work

Assessment outcomes – pupil progress using P scales and entry level qualifications 



	7.
	Extended Schools/Looked after Children
	Ms Stapleton

Mr O Brien
	Range of activities including breakfast club, after school activities and holiday clubs The impact of these activities on learners 

Policies including - Charging Policy

Well-being and Progress of LAC

	8.
	Foundation Curriculum – Humanities (Geog, history, RE)
	Ms Winwright

Ms Mc kenzie
	Policies including Collective Worship Policy

Schemes of work

Planning

Assessment procedures

Resources and Capitation

Pupils work

Assessment outcomes – pupil progress using P scales and entry level qualifications 



	9.
	Creative Curriculum – Art, music, drama, dance and PE
	Ms Neal

Mr Chambers 

Mr Prophet
Ms O Connor 


	Policies

Schemes of work

Planning

Assessment procedures

Resources and Capitation

Pupils work

Assessment outcomes – pupil progress using P scales and entry level qualifications 



	10.
	Technology curriculum – DT, FT and Gardening
	Ms O Reilly

Mr Shipton

Ms Hillman
	Schemes of work

Policies 

Planning

Assessment procedures

Resources and Capitation

Pupils work

Assessment outcomes – pupil progress using P scales and entry level qualifications 



	11.
	Foundation Learning curriculum
	Joan Gibson
	Schemes of work

Planning

Assessment procedures

Resources and Capitation

Pupils work

Assessment outcomes – pupil progress using entry level qualifications 



	12.
	Therapies – OT, SLT, Clinical Psychology, Educational Psychology,  music therapy, counselling
	Ms Winwright
	Monitoring of services 

Number of learners 

Outcome for learners

Cost of provision

	13.
	External links – college, connexions, work experience, community cohesion/ WRL
	Joan Gibson 
Mr Roberts

	Monitoring of services 

Number of learners 

Outcome for learners

Cost of provision – college

Feedback from Learners

Policies including Community Cohesion Policy

	14.
	Behaviour and Attendance
	Head
Mr O Brien
	Behaviour data – monitor trends

Policies including Attendance Targets/ Exclusions of Pupils Policy/ Monitoring of the Register of Pupils



	15.
	Partnership with Parents
	Head

	Policies including Home/School Agreements/ Prospectus/website/ Complaints Procedures



	16.
	Staffing
	Head & School Business Manager
	Staffing structure

Review staff salaries

Deployment of support and therapy staff

Monitoring of work life balance and staff moral

Single staffing record

Monitoring of staffing budget

Monitoring of absence

Policies – including Allegation of Abuse Against Staff Policy/ Disability Equality Policy/ Gender and Race Equality Policy/ Performance Management Policy/ Staff Discipline, Conduct and Grievance/cover policy/PPA policy/ Code of Conduct/ Leave of Absence Policy



	17.
	Safeguarding + child protection
	Dawn Carmicheal-John
Liz Lyons
	Policies including: child Protection, Intimate care, Positive handling,

	 18.
	Finance  x 4 Governors 
	School Business manager
	Annually review the budget in relation to the school’s priorities for improving standards

Set an annual budget

Review financial policies and procedures
Teachers’ Pay Policy

Undertake medium to long term financial forecasting to ensure that the budget is sustainable
Completed the Financial Standard Self- Evaluation

Complete the Statement of Internal Control

Monitor the monthly budget monitoring report

Monitor virements

Monitor any variance between the school’s and LA’s records on a regular basis

Monitor the practice of ‘best value’

CHALLENGE how and why services are provided to the school and consider alternative providers?

Undertake benchmarking

Explore how any surplus can best be deployed for the school

	
	Pupil Premium/Year 7 Catch up
	Head 
	Monitoring of the PP fund and Year 7 catch up 

Impact on young people from targeted groups – data analysis 

Update on policy


Three Governors are also required to be members of the disciplinary panel and a further three Governors to form an appeal panel.

The Governors will also need to ensure the following policies and practices are reviewed as appropriate:

· Statement of vision/values and aims

· Admissions Policy

· Curriculum Policy
· Safeguarding Policy
· Freedom of Information Publication Scheme

· Governors’ Allowances 

· Instrument of Governance

· Register of Business Interest of Head teachers and Governors

· Review of Staffing Structure Document

· Special Educational Needs Policy

· Target Setting

· Performance Management of the Headteacher 

4.
BENEFITS OF REGULAR SCHOOL VISITS:

Closer links between Governors and staff has potential benefits for the whole school community.

For Governors these include:

· More informed understanding of school life and practice

· Opportunities to meet and chat with the children

· Opportunities to meet staff and demonstrate Governors commitment to the school

· Be aware of the effects of change and different approaches to teaching and learning

· Seeing policies and schemes of work in action

· Finding out what resources are being used and what are needed

· Gain first-hand information to assist with policy making and decision taking

For staff these include:

· Opportunities to find out more about the role of Governors

· Having an opportunity to illustrate theory and policy in outstanding practice

· Opportunity to draw attention to any issues or questions they wish to raise

· Opportunity to reflect upon practice through discussion

· Opportunity to get feedback from a critical friend

5. PROTOCOL FOR MONITORING VISIT TO SCHOOL:

	
	ALWAYS
	NEVER

	Before 
	Arrange details of visit- date/time

Agree purpose of visit

Agree focus for visit

Agree sources of information to be considered during visit

If a lesson is to be observed discuss the context and agree role within the lesson
	Turn up unannounced

Try to make contact with staff whilst they are teaching or engaged with children

	During
	Arrive on time

Keep to the agreed agenda

Keep to the agreed time

Please remember confidentiality

Be sensitive to the mood in the classroom and the expectations of the children

Report to the Head any Health & Safety concerns observed immediately

Report to the Head any safeguarding concerns immediately

Give positive feedback

Concerns should be raised as questions rather then a challenge

Be calm and enjoy the visit


	Assume a different role

Walk in with a clipboard

Interrupt a member of staff whilst they are with a child or class

Distract children from their work



	After
	Thank the member of staff and the children

If you have observed a lesson or part of lesson discuss the visit with the member of staff at their convenience.

Complete the pro-forma for the visit and email a copy to the Head/staff member 

Feedback the salient points from your visit, succinctly, at the next Governing Body 
	


It’s important to remember that the visit is not about:

· Inspection

· Making judgements about the professional expertise of staff

· Checking on your own children

· Pursuing a personal agenda

· Arriving with inflexible pre-conceived ideas

6
CONCLUSION:

Governors are an important part of the school team and are welcome into the school by all staff.  It is important that Governors remember to respect the professional and the children support the Headteacher and the staff and acknowledge that they represent the full Governing Body.  If the agreed principles and procedures are followed then Governors visits will be an enjoyable and worthwhile experience for all involved, and will result in effective monitoring by the Governing Body which will contribute significantly to school improvement and ultimately to the progress, achievement and well-being of all our children.

Sept 2016

BELVUE SCHOOL – GOVERNORS MONITORING FORM

	Name of Governor:
	Name of school contact:

	Date of Visit:
	Area of responsibility:



	Focus of visit: 



	Sources of information:



	Links to school improvement plan:



	Main findings:



	Areas of strength:



	Areas for Development:



	Any action agreed:                             
	By who
	Review date

	
	
	

	
	
	

	
	
	


Signature of Governor



Signature of school representative

________________________________              ______________________________

Date ____________________________ 
Date ______________________
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	John
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	Marta & Renata 
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	Meeting 
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	Ms O'Shea 
	 
	 
	

	
	 
	
	
	Miss Gibson
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	HALL
	 
	
	 
	Ext 201
	 
	 
	

	
	Garden 
	
	
	Staff Room
	Main Ext 223
	
	 
	
	
	 
	
	 
	Vikki
	Priti
	Nina/Carla
	

	
	Classroom
	
	
	 
	
	 
	
	 
	
	
	 
	
	 
	Ext 200
	230
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	Desk area Ext 224
	 
	
	
	
	
	
	
	Room 19 
	Ailish
	
	
	

	
	 
	
	
	DOB
	JWB
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	Therapy Lodge
	
	Miss S E-Collins 
	
	
	

	
	
	
	
	
	
	
	
	
	Councellor 
	Ext 226
	 
	
	ICT
	 
	
	
	


APPENDIX 3 LIST OF STAFF AND RESPONSIBILITIES 
Class Groups

Class groups are organised by academic ability in each Key Stage. There are 7 classes in KS3, 4 classes in KS4 and 6 classes in KS5. Teaching and teaching assistants for each group are:

	Key Stage 3

	3MB
	Mike Baldwin
	Sara Longman

	3SMK
	Sheenac MacKenzie
	Emma Spry

	3DN
	Dirasha Naidoo
	Umi Patel

	3CO
	Christina O'Connor
	Helen Smith

	3JV
	Jenny Vaughan
	Hodan Abdi

	3KB
	Kayleigh Benoit
	Hannah Banyard

	3MF
	Mike Futtit
	Dawn Bennett

	Key Stage 4

	4CC
	Chris Chambers
	Mark Squire

	4LB
	Lisa Buchan
	Bev George

	4SW
	Sophie Winwright
	Tahlia Aronsen

	4TOR
	Tim O'Rourke
	Renata Korzun

	Key Stage 5

	5SEC
	Stephanie Ewonkem-Collins
	Debbie Bloomfield

	5WP
	Will Prophet
	Nik Papashvili

	5GS
	Georgia Seller (maternity 
cover by Michael McCombe)
	Susan Wyatt

	5JG
	Joan Gibson
	Julie Bell

	5BS
	Ben Shipton
	Mike Murray

	5SR
	Simon Roberts
	Debi Powell


Vertical Tutor Groups

There are 18 tutor groups within three ‘House’ Groups; Oak, Sycamore and Horse-Chestnut. Each tutor group is made up of students from across years 7 – 13. Tutors and co-tutors are as follows:

	Oak1
	Mike Futtit
	Dawn Bennett
	Syc1
	Will Prophet
	Nik Papashvili
	HC1
	Joan Gibson
	Julie Bell

	Oak2
	Georgia Seller
(Michael McCombe)
	Susan Wyatt
	Syc2
	Chris Chambers
	Mark Squire
	HC2
	Stephanie Ewonkem
Collins
	Ailish Byrne

	Oak3
	Sophie Winwright
	Tahlia Aronsen
	Syc3
	Christina O'Connor
	Helen Smith
	HC3
	April Prescott
	Marta Krajewska

	Oak4
	Tara O'Reilly
	Amanda Heaney
	Syc4
	Dirasha Naidoo
	Umi Patel
	HC4
	Kayleigh Benoit
	Hannah Banyard

	Oak5
	Sheenac McKenzie
	Emma Spry
	Syc5
	Tim O'Rourke
	Renata Korzun
	HC5
	Jenny Vaughan
	Hodan Abdi

	Oak6
	Lisa Buchan
	Bev George
	Syc6
	Ben Shipton
	Pauline Lee / 
Mike Murray
	HC6
	Mike Baldwin
	Sara Longman


	TEACHING STAFF ROLES
	 

	Deputy Head (Teaching and Learning Leader)
	Dawn Carmichael-John

	Assistant Head Key Stage 3
	Mike Futtit

	Assistant Head Key Stage 4 and 5
	Joan Gibson

	Assistant Head (Maternity Leave)
	Georgia Russell

	Middle Manager and SLD Leader
	Chris Chambers

	Middler Manager and Assessment Leader
	Kayleigh Benoit

	Middle Manager and Induction/Mentoring Leader
	Tim O'Rourke

	Middle Manager and Community Partnerships Leader
	Simon Roberts

	Science and Technology Leader 
	Jagdeep Wadhwa-Brown

	Therapies Leader
	Sophie Winwright

	Maths Leader
	Tim O'Rourke

	English Leader
	Kayleigh Benoit

	Computing Leader
	Jenny Vaughan

	PE Leader
	Christina O'Connor

	Transition and Inclusion Leader
	Dirasha Naidoo

	Work Related Learning Leader
	Dirasha Naidoo

	School Travel Leader
	Dirasha Naidoo

	Research Leader
	Mike Baldwin

	RE/Spirituality Leader
	Sheenac MacKenzie

	Humanities Leader
	Sophie Winwright

	PSHE Leader
	Lisa Buchan

	French Leader
	Lisa Buchan

	EAL Leader
	Chris Chambers

	Music Leader
	Chris Chambers

	Food Technology Leader
	Ben Shipton

	Drama Leader
	Will Prophet

	Foundation Learning Leader
	Simon Roberts

	Design Technology Leader
	Tara O'Reilly

	Art Leader
	Tabitha Neal

	Science Teacher
	April Prescott

	Class Teacher (maternity cover)
	Michael McCombe


Specialist teaching and teaching support staff

The school has a wide range of specialist teachers and teaching support roles, including higher level teaching assistants. They are led and managed by Dawn Carmichael-John, Deputy Headteacher. 

	HLTA staff and specialisms
	

	Pauline Lee
	PE/Playground organiser/OT support

	Amanda Heaney
	Art/Computing/PSHE/Website

	Leigh Dron
	DT/coffee club/work experience

	Sarah Grimstone
	Food Technology/food order

	Sukhy Virdee (4 days)
	EAL/Exams/Duke of Edinburgh

	Ailish Byrne
	PSHE/Travel Training

	Angela Melham (3 days)
	Art/school shop/displays

	Renata Korzun
	Maths/Intervention 


	Specialist Teaching Assistants
	 

	Pam Reilly
	Communications champion

	Marta Krajewska
	Specific Literacy Difficulties

	Marian Hillman
	Horticulture Specialist

	Gemma Burke
	Science 

	Sandra Stapleton
	Extended Schools

	Hannah Churchward
	PE / OT support


	3 x Part Time Teaching Assistants

	Jackie Hennessey

	Rosalie Franklin

	Annette Hennessey


School Meals Supervisory Assistants

SMSA’s provide supervision during the lunch period both overseeing eating arrangements and outdoor play. They are led and managed by Dawn Carmichael-John, Deputy Headteacher. SMSA’s are trained in behaviour management, safeguarding, supporting occupational therapy eating programmes and encouraging active play outside. They work with the head teacher at mealtimes to promote an enjoyable and healthy eating environment.

	Midday Supervisors

	Jackie Hennessey (Senior)

	Rosalie Franklin

	Carol Hulusi

	Heather Tye

	Aqlima Mohebzadeh

	Karen Banks

	Marzia Amini

	Kay Constable


Multi-disciplinary Team
The school has a number of different therapists who provide valuable input and support to both the young people and the school team. Referrals are co-ordinated and monitored by Sophie Winwright. Videos and guidance from the therapy team for parents are available on the school website. 

	Multi Disciplinary Team
	 
	 

	Occupational Therapist
	Annie Barratt
	3 days

	Speech and Language Therapist 
	Clare Woodhead
	2 days

	Speech and Language Therapist 
	Lucy Douglas
	3 days

	Senior Clinical Specialist Nurse
	Tracey Chipoyera
	2 days

	Educational Psychologist
	Patricia Fallon-Boyle
	1 day

	Psychotherapist (RESPOND)
	Kate Snowden
	2 days

	Counsellor
	Valentina Gharibyar
	1 day

	Counsellor
	Charlotte Cater
	1 day

	Music Therapist
	Amalia Brightman
	1 day

	Family Worker
	Denis O'Brien
	Full time


	School Business and Support Team
	 

	Head of Business, Finance and Operations
	Claire Preston

	Admin and Personnel Manager
	Victoria Judd O'Malley

	Pupil and Personnel Support Officer
	Priti Chudasama

	Reception and Admin Apprentice
	Sasha Blair

	Finance Officer
	Nina Yasin

	Business and Finance Support Officer
	Carla Shepherd (3 days)

	Data Manager
	Greg Head (1 - 2 days)

	Key Stage 5 Administrator
	Louise Scarrott

	Admin apprentice
	Taler Clough

	Premises Manager (Rowdell Road)
	Ronnie Byrne

	Premises Manager (Carr Road)
	Dave Shaw

	Assistant Premises Manager
	Dennis Jagroop

	IT Technician (TRUSOL)
	Phil Walker (5 half days)

	Cleaners 
	Goshia, Alicja, Danielle, Dean, 
Alison, Malgorzata, Natalia


APPENDIX 4    Belvue School Calendar Term Dates 2016/17

Autumn Term 2016/2017

Mon 5th & Tues 6th September 

Training Days – School Closed

Wednesday 7th September 

Year 7 - Only Term Start

Thursday 8th September


Year 8 – 11 Term Start

Monday 19th September


Post 16 – Term Start

Monday 12th September 


Training Day – School Closed

Friday 21st October 


Occasional Day – School Closed

Monday 24th - Friday 28th October

Half Term

TBC November



Leavers Transition Evening 
Friday 2nd December 


Post 16 end of term

Fri 2nd Dec – Fri 9th December

Post 16 Annual Reviews 

Friday 2nd December


Christmas Bazaar – (10.30am – 12.00noon)

TBC December 



Christmas Show – Pupils stay in school till 7pm

TBC
December 


Christmas School Trip

Tuesday 13th December 


Christmas Carol Service

Thursday 15th  December


Christmas Lunch 

Friday 16th December


End of Term – Finish @ 1.30pm

Monday 19th December


Training Day      – School Closed

Tuesday 20th December


Occasional Day – School Closed

Wednesday 21st December

Occasional Day – School Closed 

Thursday 22nd Dec – Monday 2nd Jan
Christmas Holidays

Spring Term 2017

Tuesday 3rd January 


Start of Term 

TBC January 
 


Night School – Pupils stay in school till 7pm

Monday 13th - Friday 17th February
Half Term

TBC February



Year 11 Transition Meetings

Monday – Friday 27th Feb – 3rd March
Arts Week 

Friday 24th March 


Post 16 End of Term 

Friday 31st March 


School End of Term – Finish @ 1.30pm

Monday 3rd April – Monday 17th April 
Easter Holidays

Summer Term 2017

Tuesday 18th April


Start of term  

Monday 1st May



May Day – School Closed

Monday 29th May – Friday 2nd June 
Half Term

Monday 5th June 


Training Day – School Closed 
TBC June



Sports Day

Wednesday 28th June 


Awards Presentation Evening – Town Hall

Thursday 29th June 


Post 16 Prom 

Friday 30 June



Year 11 & Post 16 End of Term 

Wednesday 5th July 


School Show – Pupils stay at school till 8pm

Thursday 6th July 
 


School Show – Pupils stay at school till 8pm



TBC
July 



School Day Trip

Tuesday 25th July
 


School BBQ

Wednesday 26th July 


End of term
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Introduction

This plan sets out the agreed priorities for Belvue School over the next three years.  It is the culmination of our ongoing evaluation of school effectiveness, including a review of the previous school improvement plan.  

Outcomes from the previous School Improvement Plan

Of the priorities in our previous school improvement plan, we have successfully progressed in all areas and identified other issues as the year progressed all of which have led to improvements in the quality of provision and pupils’ progress.  

Priority 1: To raise the standard of progress and achievement through delivering good and outstanding lessons
Level 1 qualifications continue to be offered to learners in Maths and English.  In Science, a level 1 module has been introduced.  However, the GCSE examination is now changing and will be beyond the ability range of our pupils.
All classroom-based TA’s have been working towards a Level 2 qualification in Lit/Num with 85% of TA having achieved or exceeded this requirement.

All staff have received weekly training on different aspects of Teaching and Learning including cognitive development and its impact on learning.  Thursday morning training is focused mainly on Teaching and Learning and is attended by Teachers and TA’s. Teachers also have weekly CPD which also has a strong focus on Teaching and Learning.  During this academic year teachers have received training on Learnpad technology and this will continue next year as part of the IT strategy. 

The Deputy Head has monitored and supported weekly planning of teachers/HLTA’s and has provided written feedback. All teaching staff now produces learning journeys for each lesson as appropriate to the needs of the pupils.

The moderation process has been further developed to give teaching staff including HLTA’s an opportunity to have quality time to collectively moderate work in order to support assessment. Moderation is also organised with other special schools.

The school has developed further the practice of peer observation.  Teachers now work in groups of three to plan a lesson which is then delivered by one teacher and observed by the others.  The focus of the observation is on learning outcomes for pupils rather than the style of teaching. Following the lesson, professional development time is given to analysis of the lesson and its impact on learning. 
Teachers meet weekly in small groups to reflect on their practice as measured against the teachers’ standards. 

All the school’s Middle Leaders have either completed the national course on Leading for the Middle or are in the process of completing.  Georgia Seller is about to embark on the National Professional Qualification for Senior Leadership course as part of the school’s commitment to succession- planning and raising performance.

The school has reorganised the teaching day in order to facilitate TA/teacher planning time.  This is in response to research (Education Endowment Foundation, Spring 2015) on the use of teaching assistants which identifies the need for schools to provide sufficient time for teachers and TA’s to meet out of class to enable the necessary lesson preparation and feedback. 

The school is currently in the process of reviewing the assessment and feedback policy in the light of Assessment without Levels.  Margaret Allan, the school’s Local Authority Advisor for Special Education, has also advised on this work.  The Deputy Head has attended national training on Assessment without Levels to support her in this work and an action plan and staff training undertaken.

All judgements on learning and teaching are now based on triangulation of evidence; observation in the classroom; pupil data; and scrutiny of pupils’ work over time.

Our Educational Technologist is supporting the development of a culture of sharing teaching ideas and resources through the introduction of a Virtual Learning Environment (VLE).  This is still in its embryonic stage and more work will be required in the coming academic year and forms part of the IT strategy for the school.

Learning Journeys have been introduced across the curriculum to support pupils in self-assessment; peer assessment and understanding the next stage in their learning. 

This year, the analysis of pupil data has been refined to facilitate the analysis of data against other factors including therapeutic interventions, extra-curricular activities, attendance and previous progress data. Pupils who are below target or give cause for concern at the end of two terms in a three term cycle will become the focus for observations, learning walks by middle managers and peer observations.  Their work will also be scrutinised mid-term by the curriculum leader to ensure that they are on target and any issues will be resolved promptly.  

Priority 2: To embed a challenging science curriculum and ensure that all learners make or exceed expected levels of progress

The Science room has been re-designed and refurbished to ensure it is now fit for purpose.

Jagdeep Wadhwa-Brown  has been newly appointed as Science curriculum leader .  Jag is a mainstream science teacher who is also the school’s Educational Technologist. She has welcomed the opportunity to take up the challenge and further develop this aspect of the school. Jag has been appointed on a TLR (middle managers’) pay point for this post.

The Key Stage 4 Science curriculum has been rewritten in line with the requirements of AQA, the awarding body. The new Science curriculum leader is currently investigating Level 1 courses in order to increase challenge

The requirements of the new national curriculum for Science have been incorporated into the school curriculum for KS3/4.

Priority 3: To decrease the gap between the progress of FSM and Non FSM learners as identified through the annual standardised testing process

All staff are aware of the national agenda to narrow the gap between FSM/LAC and non-FSM. Data analysis by all curriculum leaders now includes the analysis of this information.

Two specialist teaching assistants have been appointed and trained to support individual interventions for reading/maths programmes on both a one-to-one basis and within teaching groups as appropriate. They have been given in-house and external training to support them in their work.

Training for all staff on the working memory and its importance for cognitive development has been completed.  Next academic year all pupils will be baselined on their working memory function and will receive daily working memory exercises.  This work will form part of an action research being undertaken by our Educational Psychologist to assess whether daily practice of the working memory is effective in supporting learning.

Priority 4 Develop Post 16 provision to ensure that outcomes for learners maximise employment and life and social skills and further develop partnerships to enhance and diversify the learning opportunities for young people

The school is currently working with the LA to develop the Ken Acock Centre as provision for Post 16 learners with complex needs.  However, it is apparent that the plans are failing to meet the aspirations expected of the Local Authority outlined in the new DfE  SEND Code of Practice for High Needs Pupils.  This has been drawn to the attention of the Local Authority but to no avail.  We will continue our dialogue with them.   Since the Ken Acock Centre is designed for 40 pupils and it is anticipated that in September 2015 we will have 48 post 16 pupils on roll, we have, in effect, outgrown it before we have even moved in.

The Post 16 staff are currently developing a new curriculum for Post 16 based on community partnerships in order to support vocational education.

This year the Post 16 staff have been trying to develop more effective working partnership with Connexions to ensure that transition Post 16 is effective and that appropriate services are put in place.  However, we have recently been informed that funding for Connexions has been withdrawn from all special schools as part of the cuts. Therefore, we need to decide how best to provide independent careers advice to our pupils.  We are currently in discussions with an educational consultant with extensive special needs experience to provide this service as we have been unhappy with the level of provision our young people have received  in recent times.

The Post 16 team, led by Simon Roberts have developed a range of partnerships to enhance learner’s opportunities to engage with the community and provide potential employment. One of our young people has now been accepted onto a grounds maintenance apprenticeship with Catalyst housing.

The school continues to develop further paid work opportunities for Post 16 learners within the school environment.  Currently, we have two pupils supporting the premises management team, three pupils supporting breakfast club and two pupils supporting the supervision of bikes during lunchtime break.  Next year, we are hoping to develop similar roles within the school office.

Priority 5: To review and redesign the National Curriculum and procedures for assessment in line with national guidance and expectations.

Senior Leaders have attended training on the New National Curriculum and expectations for assessment. They have cascaded this information to teaching staff to support them with redesigning the curriculum for our students.

The Senior Leadership has devised a new format for curriculum design that supports Assessment without Levels.

All Curriculum Leaders have reviewed their curriculum area in line with national expectations.  The overview of each curriculum area has now been uploaded to our website.

Curriculum resources have been reviewed in line with the revised curriculum.

Priority 6:  Governors are fully and systematically involved in evaluating the work of the school

Governors have received a range of training on different aspects of their role and are now more effective in working with leaders to communicate the vision, ethos and strategic direction of the school and develop a culture of ambition.  They now provide a balance of challenge and support to leaders and have a deeper understanding of the strengths and areas needing improvement at the school. They are fully involved and understand how the school makes decisions about teachers’ salary progression and performance and with the support of the school SIP, performance manage the headteacher rigorously. They are fully acquainted with a range of accurate data and are able to ask probing questions about pupil outcomes.  They are aware of the limitations of pupil data given the size of the cohort and the complexity of the young people. 

Working with the SBM and Headteacher they have developed a sound knowledge of the financial challenges faced by the school and have the skills to monitor the school’s finances to ensure that they are properly managed.  They also effectively evaluate how the school is using the pupil premium and the sport premium and track the progress of pupils accessing this funding. 
Quality of provision

From our regular programme of monitoring and self-evaluation - see Appendix 2 of the SEF, there has been:

A complete overhaul of our KS4 curriculum to incorporate Level 1 accreditation; Personalised Learning options (formally Foundation Learning); mini enterprise and Functional skills have expanded the range of pathways available to students. The school now has a range of partnerships that support the delivery of KS4/curriculum including Southall and Redwood colleges, Westside youth centre, Catalyst Housing and Brent Lodge Park. Data shows that pupil progress continues to improve partly in response to these curriculum changes and the challenge to learning they provide. We have improved the quality of SMSC through the embedding of vertical tutoring within the school which has impacted on attendance; behaviour and attitude to learning. The regularity of challenging incidents within lessons that interrupt learning has been dramatically reduced as has the use of detentions. We have introduced Enrichment Activities, for example, Night School; Whole school shows; Cultural visits; House Activities; Foodie Friday and Key Stage residentials all of which have been regarded very positively by students, providing opportunities to develop skills outside of the normal classroom and curriculum processes. Our use of data monitoring and tracking has significantly improved with the development of a sophisticated tracking tool. This has enabled earlier and more accurate intervention to take place, supporting the learning and therapeutic needs of our children. Our school grounds continue to be transformed with the acquisition of a woodland learning base and the development of an outside cafe and an upgraded area for horticulture.  These works are ensuring that the school grounds provide appropriate and a highly desirable learning environment.

Future priorities

The school improvement priorities have been selected following extensive discussions and consultation with our teachers; governors; parents and pupils as well as representatives from the LA.  

The current major challenges facing the school are:

The school building - not fit for purpose and insufficiently flexible to provide the quality and diversity of education we desire

The budget is precarious and dependent on pupil numbers remaining stable, the budget setting process for 2016/17 identified a £280,000 deficit requiring the need to utilise the surplus from the 2015/16 budget outturn

The lack of satisfactory progression routes for young people Post 19 and the lack of employment and social opportunities thereafter.

The current major strengths of the school:

The young people’s attitude to learning and school life 

The diverse and rich curriculum that provides for progression from Year 7 to Year 13 and includes academic; vocational; social and creative learning opportunities

The success the school has in developing young people holistically including; socially, emotionally and intellectually

The dedicated school staff

The outdoor play and learning area

Five Year Vision - 

· To create opportunities; partnership and a curriculum within Post 16 that ensures that all young people can maximise adult life and report being meaningfully engaged in their community when they are 25+

· To create a school that is deemed ‘outstanding’ by service users, their families and Ofsted

· Develop funding streams to support the ambitious work of the school and ensure that long-term funding matches expenditure

· To develop a school building that is fit for purpose for the education of young people with learning difficulties.

· To achieve the UNICEF Level 2 accreditation -  Respecting Rights of Children 

· Academy Status – researched 

Our next two year’s priorities are:

Priority 1: To raise the standard of progress and attainment through delivering good and outstanding lessons

Priority 2: To set up an alternative environment to support learning within a woodland scenario

Priority 3: To develop a Post 16 provision on the Ken Acock site that embeds strong partnership and individualised vocational learning pathways

Priority 4: To ensure that Governors are fully and systematically involved in evaluating the work of the school

Priority 5: To develop assessment without levels that is fit for purpose and rigorous in making judgements about pupil performance and progress
An overview of the rational for each priority 

Priority 1

The school has been focusing on ensuring that teaching and learning provides a service to our pupil that has an outstanding impact on pupil progress.  Work still needs to be undertaken to make teaching and learning even better.  For example, to expand the current monitoring process so that curriculum and senior leaders can observe lessons together to ensure consistency of judgement.  To complete the action research on working memory and use the analysis of data to inform future interventions for pupils or groups of pupils. 

In the light of the Sutton report on the use of teaching assistants the school has undertaken a considerable amount of work to ensure that the impact of work of TA is maximised in the classroom. Further work needs to be undertaken to ensure that all TA have the necessary skills in literacy and numeracy to undertake high quality diagnostic interventions in the learning arena. To this end, the school is pursuing the goal of ensuring that all TA have Level 2 qualifications in literacy and numeracy. 

In recent years the school has seen its pupil population become more complex and challenging. To ensure that learning is maximised for these young people there will be a focus on developing staff skills in this area with a particular focus on communication and the learning needs of the SLD complex pupils.  The school will also review the current therapy structure to ensure that these services support this work.

Priority 2

The school is committed to raising standards for all groups of pupils and in the coming year there is a particular focus on the pupils with more complex and challenging needs.  Over the last couple of years the school has reclaimed some woodland at the back of the school and developed the area into an environmental teaching space.  The aim now is to develop this concept further, with a focus on developing a woodland curriculum specifically to support the most complex learners. 

This will be undertaken as part of an educational research project to look at the impact on progress of teaching young people within this context.

The second building will be developed to offer hospitality and catering for Post 16 pupils in an alternative setting.

Priority 3: 

The Post 16 population is expanding with most young people now choosing to remain in Post 16 for two years.  The school has developed far reaching partnerships with a number of local organisations to support a strong a vibrant curriculum entitlement, however further development of the offer has been restricted by space.  The Ken Acock centre will allow the school to widen further its Post 16 vocational offer and extend this to pupils in other special schools.   

Priority 4 :

Governors have received a number of training sessions on their role and responsibilities .As a result, Governors now work constructively as a team; they ensure clarity of vision; ethos and strategic direction; hold the headteacher to account for the educational performance of the school and its pupils, safeguarding and the performance management of staff and oversee the financial performance of the school and making sure its money is well spent. The Governors recognise that they could be even better with further training based on their needs and skills analysis.

Priority 5: 

The school has spent a considerable amount of quality time revising the curriculum in line with the demands of the new National Curriculum and entry level requirements at the end of Key Stage 4 and 5. The curriculum is now diverse, challenging and creative with a focus on preparing pupils for an independent and quality life beyond school.  Assessment without levels based on Key Performance Indicators or I can statements is now being developed to track pupils progress, identify pupils not making expected levels of progress and to set challenging targets.  It is vital that this system is rigorous and fit for purpose, to achieve this staff are working together to ensure that there is consistency across all subjects and key stages.  IT programmes are being explored to support the collection and storage of evidence and data against the KPI
	CHALLENGE: Outstanding progress and achievement for all learners

	Priority 1: 

To raise the standard of progress and attainment through delivering good and outstanding lessons


	Lead Person: Head + SLT

	Actions
	Further Details (e.g. Finance)
	Success Criteria
	Evidence

[incl reporting to and by when]

	Ensure that all TA's have equivalent qualifications to Level 2 in Lit/Num

Explore the opportunity for all TA’s to gain a Level 2 qualification in IT

Develop further termly Peer observation for TA/teachers 

All staff are clear of the characteristics of a 'Outstanding Lesson' and demonstrate these in their teaching – training delivered by D/H using the Framework for Teaching 

Evaluation Instrument

Danielson

To review the model for delivering health therapies across the school to ensure value for money and maximising impact on pupil progress
Data to be used effectively to check whether interventions are effective and to track PP 

Complete Action Research on the working memory

Design and undertake action research on the impact of environmental learning in the context of an urban special school, on young people with severe learning and communication difficulties.

Core curriculum Leaders to undertake learning walks and lesson observations with members of the SLT

To develop further all staffs skill set in working with SLD + pupils

Increase the contact therapist have in class with pupils to maximise their impact


	£1,500

£2,000

In house

In house CPD training by Deputy Head

In house

.  

School office compile data from therapist 

In house research by senior  manager

See priority 2 below

In House

£4,000

Increase SLT to five days £40,000

£500
	Consistent practice for all TA’s is established.  Learning is outstanding

As above

Staff report an enhanced confidence in their practice.  Learning is outstanding

Teaching is consistently good and outstanding as measured against the Ofsted framework

Model reviewed and policy for delivery agreed and implemented

. 

School ensures that resources make an impact on learning for pupils 

Analysis of data demonstrates a positive impact on learning. 

See priority 2 below

Core curriculum leaders develop skills in making judgements about learning. Increased monitoring of learning in core subjects

Internal appointment of member of staff to lead on SLD complex

Staff skill and understanding enhanced

Good use of Makaton and widget enhance learning

SLD + pupils make outstanding progress

A substantial increase the number of pupils accessing therapies from 44% to 75%

Communication skills of learners increased as judged against targets set

All pupils achieve their targets for KPI as identified through target setting

All Pupils achieve their learning intentions
	All TA’s achieve a Level 2 qualification or above

All TA’s given the opportunity to enhance their IT skills

Good practice is shared, professional dialogues ensure a sharpening of practice for all teaching staff

Observations by SLT and SIP

Pupil progress/staff confidence in delivering therapy programmes 

Therapist complete data analysis termly

SLT review data

Data shared with GB

Action research on feedback completed and used to inform policy and practice

A programme is established in school

Feedback to SLT and Governors 

J/D written 

Middle manager appointed

Learning journeys and differentiation of lessons and resources is outstanding

Staff feedback on enhanced skills and understanding



	To appoint a TLR to monitoring and support the use of therapy across the school
	£3,000
	Meet with all the therapists to identified the best way of working in class. 

PM of therapist

Set up a formal meetings twice a term

Booklet about the therapist and poster about therapist being completed

Monitor the impact of therapists


	Key therapist working in class

Feedback from teaching staff

Feedback from pupils




	CHALLENGE: 

	Priority 2: To set up an alternative leaning environment to support learning within a woodland scenario


	Lead Person: Head + SLT

	Actions
	Further Details (e.g. Finance)
	Success Criteria
	Evidence

[incl reporting to and by when]

	Building structure completed

Necessary landscaping completed to ensure that the surrounding area is returned to its natural state following construction

Complete and agree internal design features with architects.

Young people + other stakeholders to continue to give their opinion on the design of the interior of the new learning spaces

Staff and young people and parents to make the tiles, door handles etc. for the new space

Purchase of café equipment including white equipment, plates, micro wave, cooker

Purchase tables/chairs and comfy chairs for café area

Purchase whiteboard/pin boards 

Purchase of tables/chairs/whiteboard/cupboards for learning area

Purchase of two sofa’s for learning area

Staff training on working effectively with learners outdoors (Forest School)

Development of a nurture curriculum based within the woodland

Development of an outside learning curriculum for KS3 

Development of an outside learning curriculum as part of the DofE for KS4 and in partnership with Ealing Park Rangers and the Litten. 

Apply for funding from ‘let teachers shine’ to support research

Purchase the following:

Woodland tools and equipment for conservation

Binoculars x 6

Ensure the safety of staff and young people whilst in the woodland learning areas purchase:

Walkie/talkie system x 2 

Develop a catering course with accreditation for Post 16 pupils to organise and deliver the following from the woodland café:

Breakfast club

Tuck shop

Their own lunch

Reorganise Post 16’s working week to accommodate an early start/finish to run the cafe
	£190,000

£1,000

£1,500

£500

£500

£1,000

£300

£800

£1,600

£800

£300 supply cover

£150 supply cover

£150 supply cover

£600

£600

In house expertise


	Design agreed

Landscaping allows for safe play and learning

Building reflects the needs of learners with complex needs

As above

Parent/pupils join workshop for making tiles

Purchased and used to support effective catering opportunities for young people

As above 

As above 

As above 

As above 

Roll out training to all staff

Staff incorporate the  outdoor space within their teaching of the core subjects

Data shows learning is good and better

Curriculum devised and delivered

Pupils make good and outstanding progress in communication and life skills

Curriculum devised

All pupils have at least one lesson in the woodland

Progress data show good and outstanding VA

Application successful and research undertaken

Equipment purchased

Pupils confident in their use for learning

Equipment used to support learning 

Pupils and staff are safe

Curriculum designed

Accreditation sorted

Learning journeys developed 

Governors agree

Parents informed

New TT in operation

Café up and running


	Plans/design in place

Planning agreed

Date for work 

Designs agreed

Designs agreed

Tiles completed

Café up and running 

As above 

As above 

As above 

As above 

Learning journeys

Pupil data

Anecdotal evidence from learners

As above

As above

As above

Research shared with other practitioners

Observation 

Pupil data

Learning journeys

Staff report on safety

No accidents

Pupils working in the café

Pupil feedback

Curriculum documents 

As above


	CHALLENGE: Outstanding achievement for all learners

	Priority 3: To develop a Post 16 provision on the Ken Acock site that embeds strong partnership and individualised vocational learning pathways


	Lead Person: Head + SLT

	Actions
	Further Details (e.g. Finance)
	Success Criteria
	Evidence



	To develop the allotment Sept – Nov (cultivating, running some activities for allotment community )

Purchase and install a 12ft x 20ft poly tunnel to increase the  opportunity for horticulture

Develop a programme of voluntary work with the local rangers (Nov – March) 

Develop the wetland area at the back of Ken site to support the development of environmental education 
	In house staff time

£440

Cover time £150 

In house/partnership with Ealing rangers
	Allotment set up and pupils part of the allotment community

Poly tunnel used to support horticulture particularly as a nursery for bedding plants

Programme of work devised including strimming 

Pupils engaged in meaningful  work

Wetland area part of the Post 16 school curriculum
	Allotment

Feedback from pupils

Embedded within the curriculum

Pupil feedback

Programme of study devised

Pupil feedback

Programme of study devised

Pupil feedback

	To set up the bicycle maintenance (BM) into the container at Ken

Refurbish container

Transfer bicycle maintenance  equipment to Ken Acock
	In house

£100

In house
	Programme of study devised for BM

Pupils engaged in programme

Container set up

BM set up at Ken
	Programme of study devised

Pupil feedback

Container used to support BM

All equipment at Ken

	Staffing for site appointed:

Premises manager – Dave Shaw.  New contract? Hours? 

Cleaner: 

Admin:


	
	New staff appointed

One clearner

One premises

One office
	

	Purchase of furniture for a teaching base

30 chairs Postura plus chairs

6 tables

14 easy chairs

Work storage  x3

Whiteboard x2

Pinboards  x4

Furniture for café area: 

8 round Tables 

Trolley for tables

Table clothes
	£690

£269

£1960

£429

£140

£600

£2072

£363.99

£100
	Furniture purchased and in place to support delivery of curriculum


	Programme of study devised

Pupil feedback

	To develop a printing and textile area:

Benches folding tables x 4 £90.49

Sowing machine x 8

Range of materials

Chubby tray storage x 1 £234

Steel cupboard
	£362

£1200

£500

£234

£624
	Furniture/resources purchased and in place to support delivery of curriculum


	Programme of study devised

Pupil feedback

	To organise the kitchen to provide meals for up to 30 pupils a day.  

To develop a vocational curriculum for catering

To investigate accreditation for catering course

Training for staff on delivering catering course

Purchase the following:

Large fridge

Large Freezer

Washing machine

Food processor x 4

Kitchen utensils 

Kettles

Plates/cutlery/cups


	In house using current resources e.g. RB/BS/LC

In house and in partnership with West London college

BS to investigate

£800

£2,100
	Timetable sorted, staff in place, curriculum devised.

Pupils catering for own meals

Pupils catering at Ken developed into a suitable curriculum for accreditation

Accreditation in place

Training completed all staff clear about expectations

Furniture purchased and in place to support delivery of curriculum


	Programme of study devised

Pupil feedback

Pupils complete accreditation

Staff delivering course to an outstanding level

Furniture in place

Student feedback



	To provide bikes for transportation between sites.

2 adult bikes + helmets 
	£500
	Bikes purchased and in place to support delivery staff deliver the curriculum between sites


	Bikes purchased

	To set up an IT system using lap-tops (£350) for 20 pupils

1 x interactive TV

Camera’s
	£7,000

£4000

£200
	IT system set up and actively supports pupils in learning, evidence of work and assessment

As above 
	IT hard ware in place

Staff and pupils competent in its use

As above

	To set up the Wifi and broadband and an interim system if not set up 
	?
	Broadband effective and fast for pupils to engage in learning
	Broadband in place and fit for purpose

	To set up an outdoor eating area to support the social development of pupils and extend the options for in house catering;

Outdoor BBQ 

Brick built stand

Wooden benches/chairs for outdoor
	£200

£300

£400
	Pupils able to undertake catering both indoors and outdoors to support a range of learning and social events

Equipment purchased and installed
	Pupils using area for catering and socialising

Furniture in place - Student feedback



	To develop a PE curriculum for the Ken site including dance/ use of MUGA and investigate leisure swimming at Northolt swimming pool

Purchase basic sports equipment
	£200
	Curriculum in place and suitable accreditation sourced – sports leadership?

Equipment purchased and supports curriculum
	Pupil engagement in PE

Timetable

Pupil feedback

Equipment in place - Student feedback



	Develop a Post 16 creative  curriculum to utilise facilities on both sites and investigate accreditation where possible

Design TT to ensure that all Post 16 pupils have an opportunity to develop their creativity and participate in a range of creative subjects including music, drama and dance
	
	Current creative curriculum revised to include new accommodation

All pupils participate in the creative curriculum 
	Curriculum delivered – pupil feedback

Christmas show

As above

	To develop further the partnerships with the following organisations to enhance vocational opportunities and individual pathways for pupils:

Brentlodge

Wellshaw Hub

Ealing Youth Service

Ealing Park rangers

Horsenden ?

Willow tree cottages

Catalyst Housing

Catalyst gateway 

Litten Nature Reserve

West London College

Redwood college

Gardening project

Clementine day care 

West London Alliance

Connexions 
	Bid for £2,500 to run twelve session of landscaping

See below

Work to develop work opportunities 
	Partnerships offer opportunities for pupils to engage in meaningful work opportunities 
	Partnerships embedded in practice

	To develop a dress code for Post 16 pupils in keeping with the expectations of the  working environment
	£30 x 50 pupils = £1,500
	All pupils to wear smart working trousers e.g. Khaki 

New uniform purchased using the 16 -19 bursary

New sweatshirt printed to advertise Post 16 as workers
	Pupils wear uniform for working days

	To continue working in partnership with the LA and other Ealing special school to develop a comprehensive vision and package for pupils Post 16 – 25
	In House staff time
	School has contributed to a whole LA strategy for SEN pupils

School understands its role within the vision
	A comprehensive package of opportunities is available to all pupils across Ealing Post 16

	To explore the potential of extending the mini-enterprise to employ adults with learning disabilities post 25
	In house
	Grants applied for and successfully won to support developing work opportunities

Work opportunities developed as part smashing glass/gardening initiative and horticulture – polytunnels at Horsenden
	Work opportunities created for Post school pupils

As above

	To develop a arrange of social activities to support independence and self-esteem 
	
	
	

	To develop and re-design the student handbook/welcome pack
	
	
	

	Introduce parents and pupils to the new sight
	
	
	

	Develop a newsletter on line  and a regular hardcopy home to parents
	
	
	

	Develop the West Ealing apprenticeship 
	Meeting chamber of commerce 

Leigh to contact different shops for placements
	
	

	Accreditation for lawn mower and bush cutters to be established

First Aid training 

Food Hygiene accreditation

Coaching courses
	
	
	

	Develop the Prom

Develop residential opportunities 
	
	
	

	Develop the gardening business with Castlebar/Grange school

Purchase: 4 petrol streamers

Folks and spades x 6

Gloves, glasses, boots, helmets

Rakes 

Loppers

Secateurs 

 
	
	
	


	CHALLENGE: Governors have a strategic view of the workings of the school and understand its strengths and weaknesses

	Priority 4 : Governors are fully and systematically involved in evaluating the work of the school


	Lead Person: Head + Chair of Governors

	Actions
	Further Details (e.g. Finance)
	Success Criteria
	Evidence



	Revise the Policy for monitoring the work of the school by Governors
	
	Policy revised and Governors fully aware of their responsibility 
	Governing Body minutes 

	Allocate an area of responsibility to all Governors 
	
	- All Governors aware of their area of responsibility and have made contact with the relevant member of staff

- All Governors make contact or visit their named member of staff at least termly 
	- Completed monitoring forms

- Governing Body minutes

	Train Governors on their monitoring role
	
	All Governors fully conversant with their role 
	As above

	Review the make of the Governing Body
	
	Governing Body fit for purpose and full membership is maintained
	As above


	CHALLENGE: Outstanding achievement for all learners

	Priority 5: To develop assessment without levels that is fit for purpose and rigorous in making judgements about pupil performance

	Lead Person: Deputy Head + SLT

	Actions
	Responsibility
	Timescale
Start/end
	Outcomes
	Evidence
	Monitoring
	Resources

	Subject Leaders ensure that the KS3 reflects the demands and prepares for the demands of the KS4/5 accreditation.

Subject Leaders have begun the process of identifying KPI’s which reflect differentiation for SLD, SLD+, MLD, MLD+


	Subject Leaders

Subject Leaders
	Dec 2015

Jan 2016
	Each subject has a curriculum that is fit for purpose, where the KS4./5 allows for the progression of knowledge/skills learnt in KS3.

Subject Leaders are more conversant with a realistic notion of those aspects of learning to be assessed.
	Curriculum content

Is in place for each subject.

Draft KPI’s are in place for each subject.
	SLT

SLT
	CPD time to launch Belvue response to AWL. DCJ presents to Governors and teaching and learning colleagues.

CPD time allocated.

DCJ to support colleagues.

	 Working parties engage in standardisation and moderation work on KPI’s for all subjects …..

 Working parties ensure sufficient KPI’s to demonstrate progress across a term, year and key stage

For each term Subject leaders write Performance Standard Statements which reflect the intended learning. 


	Teaching staff

Teaching staff
	March 2016

March 2016
	Standardized and moderated KPI’s are in place and staff are confident

Staff are confident that the statements encapsulate the intended learning.
	Curriculum documentation is in place for all subjects. 

Succinct Performance Standard statements are in place for each subject.
	SLT

Subject leaders meeting with Head.

SLT
	. 
Allocation of CPD time.

.Allocation of CPD time.

Possible consultation with Margaret Allen.

	 Subject Leaders/working parties rank order the KPI’s to reflect levels of complexity. This is in preparation for assigning numerical values and for setting up progress tracker


	Teaching staff

Data Manager (Gregory Head
	April/May 2016
	Staff and Data Manager begin the conversation about the progress tracker
	Initial version of progress tracker in place
	SLT
	Time allocation for consultation and dialogue between Data manager and teaching staff.

Training

	Staff are conversant with the taxonomy of pupils’ understanding/functioning

	Teaching staff
	June 2016
	Staff are unified in their understanding of the taxonomy.

Subject leader is aware of what attainment looks like in their subject and can answer questions confidently surrounding this
	Staff begin to make judgements based on the taxonomy.
	Scrutiny of work

Moderation
	CPD

	The new progress tracker system is in place and all staff are trained on its operation

	Data Manager/Teaching Staff
	June 2016
	.
Staff are confident in their use of the system.


	System accessible by staff
	Feedback from subject leaders
	CPD

	Pupils are introduced to the practices of AWL.


	Teaching Staff
	July 2016
	Pupils are aware of the new system.


	Staff trial discussions with pupils of varying abilities.
	Teaching staff
	Assembly/Student council demo???

	A parent/carer consultation evening is held to share info as a way of introducing AWL as implemented by Belvue.


	SLT/DCJ
	July 2016
	Feedback has been elicited from  parents/carers after parents’ consultation evening (TBC) regarding their understanding of  their child’s attainment and progress as assessed and reported by the AWL system 


	Presentation format shared in SLT
	SLT
	Date identified in school shared calendar.

	AWL information is published on the school’s website


	Business Manager
	Sept 2016
	Governing Body engaged and endorses AWL model.
	Website 

Assessment Policy

Teaching& Learning Policy
	SLT
	AWL info passed on to Business Manager.

	The new curriculum and AWL are rolled out across the school.


	Teaching staff
	Sept  – Dec 2016
	Teachers confident to input assessments for all areas of the Curriculum using new tracker
	Subject leaders can confidently use assessment data to analyse attainment for their subject area 

Teachers are confident in using AWL to have discussions with pupils about their learning and for reporting to parents/carers

	SLT

Head’s report to Governors
	Subject leaders consultation with Head

	Whole school practice (LJ’s) reflects usage of the taxonomy to support judgements about learning.

Staff begin to compile case studies for exemplification of standards, moderation and bench marking.
.

Expand moderation process


	Teaching staff

Teaching staff
	Sept 2016

December 2016
	Staff and pupils find it useful and easy to relate to.

Case studies in place.

Possible moderation with other schools?

(Claire’s idea?)

Moderation is consistent and built into the school calendar


	Lesson observations

AWL informs target setting and school SIP
	Lesson observations

(SLT)

Learning journeys

(DCJ)
	

	Curriculum leaders moderate internally and externally


	
	
	
	
	
	

	To develop class based TA’s skills in moderation. Training from key curriculum leaders


	
	
	
	
	
	

	Review Assessment policy
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