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	At Belvue School our understanding of effective learning is based on our own wealth of experience as well as national and international research.  Key research underpinning our practice and currently being used for training is Danielson’s Framework for Teaching Evaluation Instrument (2013) All research used within the school to develop teaching and pupil outcomes is reframed within the context of teaching learners with complex needs.
	Belvue School


A.    EDUCATING FOR EFFECTIVE LEARNING

At Belvue, six key principles have been identified which teachers need to address if all staff in the school are to be engaged in the process of teaching for effective learning.

1. Knowledge and understanding about learning is fundamental to effective teaching.

This means that:

· Teachers and other staff should have a broad view of intelligence, recognising and valuing that learners have a range of abilities, and a capacity to learn which is neither limited nor fixed.

· Knowledge of research about learning should support the design and delivery of learning opportunities.

· Teachers should be aware of the range of learning styles, and plan learning to cater for and to develop these.

· Learners need to learn about learning, as well as about what is being taught.

· The provision of a safe, low stress but challenging learning environment is fundamental to learning.

2. Reflection is essential for effective learning

This means teachers/TA’s need:

· To be supported in becoming reflective practitioners.  This requires willingness to be open, honest and self critical, with a desire to improve practice.

· To form effective relationships with learners and strive to empathise with them in understanding what they bring to the learning process.

· To reflect on the organisation and management of their learning environment to promote and maximise achievement.

· Meet weekly on a Friday morning 8.45 – 9.15 to reflect on professional practice ( See ‘Being a Reflective Practitioner’)

This means learners need:

To be taught to recognise that feedback is an important element of learning, and to develop the skills of self-reflection during peer assessment, plenaries, merit time and IEP work .

· To be given opportunities to discuss their learning and to give feedback to teachers/TA’s and their peers during plenary sessions, IEP session and merit time.

· To be involved in the planning and management of their own learning, in sharing aims, planning targets, setting goals and reviewing their own achievement.

3. At Belvue School we believe that successful learning organisations are those which encourage a learning culture which impacts on all areas of the organisation.

This means:

· All teachers/TA’s, learners, and the extended community working with the shared aims and values of the school.

· At Belvue learning taking place in an environment which builds and maintains self-esteem, where mistakes are accepted as part of learning, and where there is an absence of threat.

· Teachers/TA’s explicitly modelling the skills and qualities they seek to nurture in learners.

· Feedback is an essential component of an effective learning culture which strives for continuous self-improvement.

· Teachers/TA’s will seek to ensure that all learners believe that they can succeed.  Conditions will be created so that learners can achieve and celebrate real success through the merit system, certificates, external accreditation etc.

· Teachers/TA’s are prepared to learn alongside learners.

4. The quality of teaching is a crucial factor in promoting effective learning.

This means teachers/TA’s will:

· Recognise and respect all kinds of ability, value learners and treat them fairly.  They will strive to include all learners in the activities of the school and in the learning process, and provide different options and inputs by using a range of teaching strategies and techniques.

· Have high expectations of the achievement and behaviour of learners, explicitly encouraging them to make creative links between knowledge, understanding and skills.

· Plan effectively for continuity and progression.  This means building on learners’ previous experience, and organising and managing the learning environment effectively.

· Nurture and maintain a positive learning climate where learning is enjoyable, whilst recognising there may be inadequacies in the learning conditions before looking for inadequacies in individual learners.

· Use clear and appropriate language, ensuring there are opportunities for listening to learners and talking regularly to them about their learning.

· Reflect systematically on their practice.

· Be knowledgeable about what they are teaching.

5. At Belvue School effective management engenders a collective sense of purpose, which promotes effective learning.

          This means that within our school:

· There is an agreed set of educational aims and values which ensure consistency. See Appendix 1.

· All staff work together in a mutually supportive environment where individuals are respected and valued, and learn from each other.

· There is a meaningful communication and consultation between all staff and learners.

· The quality of teaching is monitored and evaluated, and best practice is shared.

· Policies are written with specific reference as to how they support effective learning.

6. At Belvue School effective leadership is based on a vision of what constitutes a learning organisation.

This means that effective leaders:

· Are knowledgeable about learning and the factors that create an effective learning environment.

· Promote a learning culture and ethos which includes all members of the learning community and which encompasses all aspects of school life.

· Communicate their vision to all those involved in learning and teaching in a way which secures their commitment.

· Establish working relationships between staff, learners and the wider community based on meaningful communication and consultation, which enables all to work towards common goals in an atmosphere of mutual trust, respect and support. Ref to Learning Conversations as part of Vertical Tutor policy
· Ensure that aims, goals, policies and plans reflect the vision of the learning school.

B.  THE STRUCTURE


Each young person is placed in a Vertical tutor group of not more than 7 young people who are from across the school and of different academic, emotional and social ability. This group will meet for thirty minutes everyday before break and for fifteen minutes a the end of the day. The purpose of vertical tutoring is to replicate a family structure and by doing so facilitate strong learning and attachment relationships between staff and learners.  Vertical tutoring also foster leadership skills, provides opportunities to practice empathy, taking responsibility and encourages peer mentoring and citizenship.  

In teaching groups learners remain in their Key Stage, i.e. KS3 and KS4 and KS5, however the groups are organised into vertical learning groups which are ability set. These learning groups contain up to eight learners and provide flexible learning opportunities. The purpose of setting vertical ability learning groups is to enhance progress and attainment through more focused teaching, however the groups are mixed for practical subjects.  This structure also provides an all age nurture and social skills group for our most complex and often non-verbal learners. Within KS5 all students follow an individually designed timetable that reflects their aptitude and vocational interests.  All KS5 learners follow an accredited course in Literacy and Numeracy commensurate with their ability and end of Key Stage 4 assessment. Learners in KS5 are taught the core curriculum through tutorial style lesson.
Each teaching group in KS3/4 will receive instruction from their class teacher for a minimum of 40% of their weekly timetable, covering the core curriculum of numeracy, literacy and IEP sessions. The remaining subjects are taught by specialist teachers. This model allows students to build up a close learning relationship with their class teacher who in turn develops a sound knowledge of the young person’s emotional, physical, behavioural and academic needs. It also gives students the opportunity of building relationships with less familiar members of staff for other areas of the curriculum, which supports their independence skills and flexibility of thought.   

In KS3 learners start preparing their transitional plan for their Year 9 review as part of Work Related Learning programme, this incorporates a link with the External Careers Advisor. This programme is designed to facilitate the young person’s understanding of the world of work and the opportunities afforded by the school and further education colleges for continued academic and vocational education and training beyond the statutory school leaving age.  

In Key Stage 4 all learners will follow a more individualised programme as described above, accredited through a range of suitable providers.  Opportunities will be provided for learners to follow an appropriate learning pathway leading to an accreditation up to Entry Level 3 for all subjects and up to Level 1 for the core subjects. All learners in KS4/5 will also have the opportunity to attend a local course at college for one day a week on a rotating basis.  

It is the practice and commitment of the school to offer every young person a KS5 placement incorporating a supported link course with a local college of education.  This is the first step in a structured progression pathway involving further education and vocational training which covers a minimum of 4 years and is available to all students.

The school organises its curriculum into the following subject areas at Key Stage 3:

	Literacy x 5
	Numeracy x 5


	PSHE    x 3 Citizenship delivered through vertical tutoring daily 
	Humanities – Geography and History x 2
	Drama x1



	Music x1


	Religious Education x 1


	Science x 4 
	Information Communication Technology x 1
	Work Related Learning/French x1



	Food Technology               

Design Technology  x 2 rotating on a half-termly basis

Art 
	PE x 2
	IEP x 2




The school organises its curriculum into the following subject areas at Key Stage 4:

	5 x Literacy
	5 x Numeracy
	3 x Science
	1 x RE
	2 x PE

	1 x ICT
	5 x 2 lessons of Personalised options
	3 PSHE
	
	


The school provides a personalised curriculum at Key Stage 4/5 delivered though Personalised Learning options in vertical teaching groups and accredited through OCR Entry Level Life and Living Skills. The qualification offers over 150 units that can be combined to build a rich and varied personalised learning programme. All the learners follow their chosen pathway at a level that meets and extends their needs allowing a 'spiky profile'. Learners can then continue this pathway at local colleges gaining further qualifications in their chosen vocational field.

Each curriculum area has a subject leader responsible for the development of that subject and its resources across the school. 

C.   A MODEL LESSON

At Belvue School the following structure represents the components of a model lesson

The lesson is well planned and based on previous learning using the Learning Journey, see Appendix 3.
The learning journey adheres to the relevant scheme of work making necessary adjustments for the needs of learners within the group, i.e. individuals or the group may require reinforcement of learning objectives from an earlier stage or require more challenge.

The learning journey reflects appropriate progression and is age appropriate in its content and resources.

The learning journey takes account of individual student’s IEPs + therapy advice
The learning journey identifies key language for development.

The learning journey identifies clear learning objectives supported by success criteria.

The lesson provides opportunities for guided learning.

The lesson identifies differentiation and takes account of:

· Individual learning needs

· Individual interests

· Behavioural needs

· Extension work

The learning journey identifies differentiated learning outcome for the lesson –  tried, done, checked.

The teacher directs the role of the TA or other support staff.  The teacher and class TA plan lessons together on a Tuesday afternoon.
The learning journey is used for pupils and teaching staff to assess learning and to inform future planning.

The lesson is evaluated.

During the lesson

A suitable atmosphere is created in the classroom through the use of music, displays, the room temperature, suitable arrangement of furniture and a ‘welcome’ from staff members on their arrival.

The lessons have a flexible structure that may include the following:

Introduction – during which the teacher identifies the lesson objectives – introduces the ‘Big Picture’, makes links to prior learning and identifies key skills to be used.

Whole class teaching of the learning objective  and the identification of success criteria.

Small group/individual work/guided learning session -  to consolidate and practice the knowledge/skills of the learning objective or undertake work on IEP if appropriate.

Therapeutic interventions – depending on the needs of individual students 

Plenary – to discuss learning in relation to the learning objective and success criteria, Give feedback to individual students on learning and complete merits. This is also an opportunity for the TA to complete the class record

The lesson is linked to previous learning and a specific learning objective taught from the agreed scheme of work.

The lesson follows the individual guidance for teaching and learning set down in curriculum policies.

The lesson uses a variety of strategies to reach the identified learning outcome.

Materials for the lesson are prepared and well presented

Opportunities are provided for students to practice/reinforce the skills and knowledge being taught.

Where appropriate opportunities are provided for students to develop and consolidate further their skills in Literacy, Numeracy, ICT, Citizenship and PSHE.

A variety of differentiation is used to support a range of learning needs.

Students are actively encouraged to participate in purposeful talk. 

Opportunities are given for occupational therapy activities/drinking water.

Students receive immediate feedback on their work and contributions to the lesson.

Students are well managed and procedures follow the school policy. A high standard of behaviour and mutual respect is insisted upon.  

The lesson is well paced and the teacher makes effective use of the time and resources.

Students achieve productive outcomes which are consistent with the objectives set and the learning outcomes identified.

Where possible students make progress towards their own individual targets.

During the lesson students are encouraged to reflect on their learning and receive feedback from peers and adults using assessment for learning strategies.

Merits are awarded at the end of the lesson as part of the feedback process

Homework is used effectively to reinforce and extend learning and complies with the school policy.  

C.  THE LEARNING ENVIRONMENT –

Creating and maintaining a positive learning environment is fundamental to the learning culture within school.  At Belvue School we believe that a learning environment is created through ensuring the following:

· Students are welcomed by staff on their arrival into the room and when leaving.

Routines are established and maintained to reduce the stress for the learner e.g. welcome, register, big picture (learning objective), key skills etc.

· The layout of the room is flexible and designed to help deliver the objectives of the lesson.  It facilitates interaction between staff and students and collaboration between students.

· The layout of the room allows all students to feel equally involved in the learning process. Seating of students varied according to the activity.  Students are actively encouraged to work with different peer groups.

· The layout of the room allows easy access to equipment.  All rooms have an allocated area for basic equipment e.g. writing and colouring equipment, scissors, glue, basic mathematical equipment etc. This area is clearly labelled using makaton symbols.

· The room is adequately ventilated and a comfortable temperature maintained.

· Students work is stored carefully and is accessible to them. This area of the classroom is clearly labelled using makaton symbols.

· Students are taught to respect the learning environment and the equipment within it.  At the end of lessons students are expected to leave the room tidy and return equipment to the correct place.

· The layout of the room provides a safe space for students’ personal belongings.

· Students’ belongings are stored away from the learning area to allow for freedom of movement and flexibility of groupings as the lesson progresses.

· Displays are fresh and engaging.  Displays inform students and support their learning.  Displays celebrate the learning and work of students. The displays are where possible at eye level.

· Music is played to create a calm but stimulating environment to invigorate and engage the learning brain.

· Water is readily available. Students are encouraged to drink water to help reduce dehydration and improve concentration.  

· Off task behaviour or diminished concentration is overcome by the use of water and group energisers.

· The acquisition of plants, to bring nature, colours and possibly smells into the room.

· The white board is used to record the learning objective – BIG PICTURE for the lesson and to support the identification of key skills.

· All classrooms have a designated ‘work station’ to support young people with autism.  For future information on this area see Appendix 2.

D. SPECIAL LESSONS

Within the timetable all students have the opportunity to follow all the subjects identified in the National Curriculum.  As well as curriculum led lessons, the students also have two lessons dedicated to termly individual education plan targets.
The first 15 minutes of the first lesson of every day is given over to developing the working memory. Structured activities are undertaken with all pupils.  This is part of an action research project being undertaken in school to ascertain if daily practice enhances our pupils working memories.

· Individual Education Plan lessons.

These lessons provide an opportunity for pupils to focus on their own target’s, this will include therapeutic; social; emotional and academic targets.   

POLICY REVIEW

Agreed by Governors curriculum sub-committee in Autumn 2015
This policy will be reviewed in the Autumn Term 2020
APPENDIX  1

CURRICULUM AIMS

To provide a rich, broad and balanced curriculum for all students that encourages enjoyment and commitment to learning

To develop key skills across the curriculum

To motivate all students and ensure high expectations and standards

To recognise, develop and nurture individual strengths and raise expectations and standards of literacy, numeracy and ICT across the curriculum

To provide recognition of progress and attainment for all students and to ensure access to external accreditation and inclusion into mainstream education where appropriate.

To promote progression through the key stages and onto adult life.

To provide a variety of work and other experiences in preparation for adult life in which they have the greatest possible degree of autonomy and support them in having relationships with mutual respect and dependence on each other.

To provide opportunities for all students to become full independent citizens who are able to explore, question and to challenge.

To provide opportunities for students’ spiritual, moral, social and cultural development

For students to develop confidence in their ability to learn independently and collaboratively.

The curriculum will be differentiated with age appropriate content whilst taking into account different learning styles.

To enable students to express preferences, communicate needs, make choices, make decisions and choose options that other people act on and respect.

Appendix 2

GUIDANCE FOR THE TEACHING OF YOUNG PEOPLE WITH AUTISM USING THE TEACCH APPROACH

STRUCTURED TEACHING

Students with autism require a structured approach to teaching.  This involves the consideration of the following structures:

· Physical organisation

· Daily schedule

· Work system

· Visual structure

PHYSICAL ORGANISATION

The organisation of the classroom must provide for the student with ASD clearly defined areas.  For example, independent work area, snack area, group work area and teaching area. There should be clear visual and physical boundaries with contextual cues.   

The student needs to be clear where they must sit for each of the activities identified above.  This can be organised by having a chair with their name of picture on it. Student with ASD may also require support on how to position their bodies on the chair correctly.

Within the classroom, distractions and stimulations should be minimised where possible in order to support the students ability to focus on what is important.  Students with ASD must therefore be carefully seated within each work area of the classroom to avoid distractions from peers.

Each classroom will have a designated area for independent work (a work station).  The workstation minimises distractions and stimulations with barriers. This area facilitates the following functions:

· A separate area for independent work

· A place to independently practice new skills taught in the lesson.

· A place to practice organisational skills, e.g. starting and completing a task.

In introducing the work station to students they can begin by completing very short tasks e.g. a shoe box task and then building up the number and length of tasks as the student develops their independence and confidence. It is important that the materials provided guide the young person through the task.

Students with ASD find change difficult they therefore require a transition area to support them changing from one activity to the next.  The transition area should contain the young persons timetable that they go to and see what is next. The timetable should be very contextually cued using symbols and pictures where appropriate. The sequence should always be top to bottom. The number of steps in the sequence and how they are presented depends on the needs of the young person, for a more able students a regular timetable is sufficient to support their transition and help them understand the passing of time.

OTHER ISSUES TO CONSIDER:

· Teaching should allow for repetition and consolidation of new learning.

· When teaching new concepts the objective should be unambiguous.

· The student should be taught through their own identified interest where possible.

· Non-compliance will most probably be an indication of a lack of understanding.

· There is a need to teach spatial organisational skills – see OT

· Teach how long an activity may last by using visual means of time elapse e.g. sand clock., removal of counters at certain intervals by TA, so that when all counters have gone, work finished.

·  Routines established and change planned and prepared for.

THE ASD STUDENTS WILL DISPLAY SOME OR ALL OF THE FOLLOWING DIFFICULTIES:

· Delayed language development

· Delayed understanding of social relationships

· Inconsistent patterns of intellectual functioning

· Marked restriction of activities and interests.

APPENDIX 3
	L.O To develop understanding of the voting system.

What is an election?

Who has a vote?

Why do we vote?

Who are the main parties?

Who are the leaders?

Are they in charge of the Government?


	I know I need to be 18 to vote.
	I can name at least 1 political party or 1 leader with prompting and visual aids.
	I can name more than 1 political party and their leader with visual aids.
	I understand that whichever party gets the most votes will be in power. 
	I know the new Prime Minister will be in charge of the Government.

	
	tried
	done
	check
	tried
	done
	check
	tried
	done
	check
	tried
	done
	check
	tried
	done
	check


	What have I learnt?


	.

	What do I still need help with?


	

	Learning Outcome/Evaluation


	


APPENDIX 4
Belvue School - Learning Culture and overview
All teaching staff must use the learning journey to support planning for the lesson, however staff may wish to adapt them, but the format must be consistent with the principles of a learning journey.

Teaching staff must identify clear expectations of the TA’s role in the lesson as they are the key learning resource and their time and skills must be maximised in the learning process.

Learning journey should take account of learning styles.  

Learning journeys will identify differentiation and where appropriate, work for individual students on their IEP or weekly target which may differ from the lesson objective.

Teachers must give guidance to TA on the expected levels of intervention e.g. light touch, close support etc.

At the start of the lesson teachers will be explicit about the learning objective using the ‘what are we going to learn to day’ approach and writing the objective on the board. 

Teachers will be explicit about the success criteria and use a range of techniques including the following to inform students:

· Examples of previous finished work achieved by students

· Examples of work at different stages of completion

· Have prompts displayed on a poster or handout

· Give pupils opportunities to talk about what they have learned and what they have found difficult with reference to the learning objective and success criteria.

· See also ‘strategies to support assessment for learning’ attached to this handout.

TA will seat themselves along side students throughout the lesson to ensure pupils are involved, given appropriate praise and are listening.  During the lesson TA’s will intervene and support as directed in the planning, refer to the lesson objective and learning criteria and ensure all students understand what is expected from them. 

TA’s will ensure that resources are available before the lesson as guided by the teacher.

All TA’s will be expected to be in class throughout the lesson and used effectively to support learning.  If the TA is removed from the classroom where possible a replacement member of staff will be found. This is the responsibility of the teacher.  If teaching staff feel that an TA is not required in a particular lesson with a group of students then DCJ must be informed so that the individual TA can be redeployed elsewhere.

TA’s will support assessment through peer and pupil self-assessment using the success criteria identified by the teacher.

Learning Journey’s will be used to support Assessment for Learning principles through the recording of individual progress as assessed through teacher, TA, peer and individual self-assessment. 

At the end of the lesson, during the plenary and merit session the TA will record the salient comments and feedback given to individual students by the teacher and themselves on the Learning Journey. This information will then be used to support future short term planning.

At the end of the lesson, the teacher and TA will as part of their feedback to students and complete the merits.

KS4/Post 16 teachers will adapt learning Journeys to reflect the requirements of the external examination boards. 
Celebration of success is part of the learning culture with certificates, notes home to parents.

Detentions are recorded on a referral sheet and then put onto the data base weekly by office staff
Music will be played as appropriate during lessons to support learning.

Water will be available to students at all times.

As part of the reorganisation of the school workforce, TA’s will be given specific roles to support the work of the school. The roles will be negotiated with individual TA’s. 

TA’s will be given non-contact to support their role as required, further time can be negotiated with DCJ as the need arises.

No phone calls will be put through during lesson time from the office and staff are not expected to call internally until after lesson.

Mobiles phones will always be switched off during lesson times.

Classrooms not to be interrupted by other students with messages during learning time.

If ICT fails to work during a lesson, staff must have a contingency plan in place. Problems should be reported to the TRUSOL technician who is on site every morning or notify the school office who will record your request for support for the next day.
Home school diaries MUST be brought to each lesson and this must be routinely checked by the TA and teacher.

The Home/School diary will be used to record positive comments on work and behaviour where appropriate. This can be done by an TA.

Students will be collected from the playground or hall on time by the TA or teacher. The adult not collecting will be in the classroom ready to receive and welcome students.

TA’s will display students work in the corridors and classrooms.

All full-time teaching staff have been allocated 7 non-contacts a week. As part of this time co-ordinators must monitor an aspect of their area of responsibility weekly and record their monitoring using the appropriate form or one devised for the purpose. Monitoring to include looking at students books, class records, lesson planning etc.

Where an absence is known in advance for both support and teaching member of staff this absence must be advised to Dawn and work provided.  Absent members of staff must also ensure that their break duties are covered. 

Staff reflection time on Friday mornings should be used to share good practice and planning with colleagues. 

CLASS ROOM CHECK LIST AND EVALUATION

	
	YES
	No 
	NEEDS DEVELOPING

	Are there clearly defined areas (TEAACH base, equipment, ICT,)
	
	
	

	Is the classroom tidy?
	
	
	

	Is young peoples work displayed from a range of curriculum areas?
	
	
	

	Are displays bright, colourful and stimulating?  
	
	
	

	Do displays support learning? Are there prompts for students who are stuck?
	
	
	

	Are timetables displayed using makaton signs where appropriate
	
	
	

	Are IEP/targets plans displayed?
	
	
	

	Is the learning intention for each lesson displayed e.g.  ‘This lesson we are going to learn’
	
	
	

	Are the learning outcomes for each lesson displayed?
	
	
	

	Are the key skills displayed, e.g. The skills we will use today are .. working with others, problem solving, numeracy, communication, ICT.
	
	
	

	Is learning in literacy promoted?
	
	
	

	Is learning in numeracy promoted?
	
	
	

	Are facilities available to promote independent learning?
	
	
	

	Are subject specific resources available?
	
	
	

	Does the organisation of the classroom promote learning?
	
	
	

	Is the accumulative merit award system evident?
	
	
	

	Are classroom rules displayed?
	
	
	

	Is key vocabulary displayed?
	
	
	




